




本稿 で は英 作 文 の授 業手 順 の一例 につ い て説 明す る。 その 第二 言語 習得 分 野 に
おけ る背 景理 念 の 説明 とそ う した理 念 を ど う して、 また どの よ うに授 業手 順 に組
み 入れ た か を具体 的 に説 明 し、加 え て、 そ う した手順 を実 施 して い く過程 で、筆
者が 気付 くよ うに な った 日本 の英語 教 育 にお け る 欠け てい た点で は ない か と思 わ
れ る事柄 につ い て も触 れ る。 それ は 、英語 を学 習す る際 に、何 を最 も優 先す るべ
きか と言 う問題 に関 わる事で あ る。
授 業 手順 の背景 理 念 と して は、 主 に フ ォー カス オ ンフ ォー ム ズ、 フ リーラ イテ
ィン グ、 プロ セ スア プ ローチ の手 法 を取 り入 れ る と共 に、 それ らをス ピーチ プ レ
ゼ ンテ ー シ ョン と組 み 合 わせ る事で 、英 語 の4技 能 のバ ラ ンス よい育 成 をの ぞ む













of discovering meaning (Zamel, 1982). In short, process approach 
regards that writing is a critical recursive act through which writers 
discover what they want to say. 
   The other approach, focus on form method, focuses on writers' 
use of the proper forms of English  language. Often this approach 
utilizes exercises such as; 1) sentence combining, 2) substitutions, 3) 
completions, etc. English for academic purposes also focuses on 
forms of English language in an academic setting, in a more global 
sense. It points out that a process approach "gives students a false 
impression of how university writing will be evaluated." (Horowitz, 
1986a, p. 143) 
   Recently, process approach and focus on form method are the 
main components of the discussion on teaching English writing. 
However, in Japanese teaching situation, genuine process approach 
is difficult to be applied due to the students' level of English language 
ability. Many of my students can't write the English alphabet 
properly from A to Z. They usually mistakenly write "b" for "d". 
Also focus on form method is much more popular in Japanese 
schools. Probably because it is much easier to teach and fits the 
students' needs and English language ability. In fact, most Japanese 
university entrance examinations ask questions made on focus on 
form. 
   As stated before, the controversy on teaching English writing is 
whether to teach forms of the language first or let them write in any 
way they like through discovering their ideas. In Japanese 
educational settings, and especially in my own private teaching 
situation, I propose to combine both of the approaches in the same 
one course, thus doubling the chance for the students to find a way 
to compose English language. I propose to combine focus on form 
method with process approach in the same one writing course with 
the tint of speaking activity included in the class to make the class 
more fascinating. 
  In this paper, I will describe how I conducted my writing course
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using the ideas of both process approach and focus on form method. 
And, at the end of this paper, I will finish by reporting my little 
discovery made through my observation of the students' speech 
presentations.
2. Process Approach 
  Tony Silva (1990) describes process approach as follows. 
"Translated into the classroom context , this approach calls for 
providing a positive, encouraging, and collaborative workshop 
environment within which students, with ample time and minimal 
interference, can work through their composing processes. The 
teacher's role is to help students develop viable strategies for getting 
started (finding topics, generating ideas and information, focusing, 
and planning structure and procedure), for drafting (encouraging 
multiple drafts), for revising (adding, deleting, modifying, and 
rearranging ideas); and for editing (attending to vocabulary, sentence 
structure, grammar and  mechanics)." (Silva, 1990, p. 15) 
   As cited above, this approach is criticized as being unrealistic for 
academic purposes. "Even at the doctoral level, students who 
employ the kind of open and free-wheeling writing inspired by a 
process approach can encounter serious conflict in the face of the 
more formulaic writing required of them in their program." 
(Berkenkotter, Huckin, & Ackerman, 1988) 
   I tried to implement process approach in my English writing 
course, but couldn't introduce process approach as a whole to my 
classroom due to the restraints of time, the students' English 
language level, and the height of the students' motivation. Since the 
time allotted for free writing was only four class hours, I couldn't 
give ample time for writing activities. The students' English 
language level was very limited so that I could only let them write 
one paragraph consisting of six to seven sentences in one sitting (15 
minutes) . So guidance in paragraph organization was not done. The 
students were only told to write a paragraph in about six to seven
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sentences long. Since that is the limit length for them to write 
coherent sentences and that is the length that they could write 
something that has a little story in it. But the students had a chance 
to write various kinds of stories. During the four class hours of free 
writing, they wrote nine kinds of paragraphs , each of which 
contained a different story. 
   I couldn't introduce the students to making multiple drafts , 
adding, deleting, modifying, rearranging ideas, or editing every time 
they worked on a paragraph story according to the time constraints . 
That means, what the students did most of the time during the last 4 
classes was free writing, not process approach. But in the fourth class 
of their four free writing classes of the course, they experienced all of 
the strategies of process approach, discovering meaning through 
writing, as 1) drafting, 2) revising, and 3) editing. The students 
experienced all of the processes while making corrections in the one 
paragraph chosen among the nine paragraphs that they had written 
during the free writing time. They chose one paragraph on which 
they were going to use to make a speech presentation in class. This 
time they had a clear objective to present their writing in front of 
people so that they used all of the strategies of process approach 
attentively. But if I tried to let them do that every time they wrote 
the paragraph story, that would deteriorate their motivation severely 
since the students were very proud but were very inefficient English 
writers. They would feel insulted to be asked to "correct" their 
writings through drafting, revising, or editing. To me, the fact that 
the students wrote nine different kinds of paragraphs itself was 
amazing, so going any further was unthinkable. 
   I didn't interrupt the students' writing at all. I gave them themes 
to write every time they did paragraph writing, but did not specify 
the contents. So if the theme was "The Flower I Like Most", the 
students could write anything if only the paragraph contained the 
name of the flower that they liked most. 
   In this manner, I tried process approach in the last four class
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hours in my English writing course, and the students responded very 
well and enjoyed doing drafting, revising, and editing very much. 
They liked free writing very much, indeed. I believe that the students 
gained confidence in writing through these free writing and process 
approach activities.
3. Writing for Academic Purposes 
   Silva says that "the two basic tenets of the process approach  — 
                                                      "content determines form" and "good writing is in
volved writing" — 
do not necessarily hold true in many academic contexts. Horowitz 
further states that a process-oriented approach "gives students a 
false impression of how university writing will be evaluated." (p. 
143)" (Silva, 1990, p. 18) 
   So writing for academic purposes gets the students ready for 
academic writing by giving them information of many formulaic 
writings required in their academic settings. 
   But my students actually had no opportunity in writing in 
English except in my English writing class. Outside of my 
classroom, they almost had no contact with English, least of all, 
writing in English. So this writing for academic purposes did not fit 
for my classroom. In fact they had no academic purposes to write in 
English. The aim of this approach seemed too much advanced for 
my students, so that this was not selected as one of the approaches 
for my English writing class. Instead, focus on form method was 
chosen in my classroom.
4. Focus on Form Method 
   Since 1966, focus on form method emerged. Raimes says that 
"So in language instruction
, writing took the form of sentence drills - 
fill-ins, substitutions, transformations, and completions. The content 
was supplied. The writing reinforced or tested the accurate 
application of grammatical rules. In the 1970's, the use of sentence 
combining (O'Hare, 1973; Pack & Henrichsen, 1980), while still
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focusing on the manipulation of given sentences and thus, according 
to Zamel (1983), ignoring "the enormous complexity of writing" (p. 
89), provided students with the opportunity to explore available 
syntactic options." (Raimes, 1991, p. 408). 
  The problem with this method was that this method ignored the 
content of the writings. In fact, some severe advocate of process 
approach exclaimed that essay test writing was not "real" writing. 
(Horowitz, 1986,  p. 141) For him, this approach must be 
abominable, since this surely is not "real" writing with "real" 
contents but focuses on form. 
   This method was selected by many behaviorists, since the 
exercises utilized by this method such as fill-ins, substitutions, 
transformations, and completions well establish the attitude of 
behaviorists' view of "language is an accumulation of good habits", 
or "language as habit formation". 
   Since Chomsky's Verbal Review (1959), behaviorists have been 
dismissed and innatists predominant. But we must be careful that at 
a very low level language classroom, behaviorists' way of habit 
formation really works. Especially in the class I was facing whose 
students couldn't even write from A to Z correctly, behaviorists' view 
of language as habit formation quite fits. Let them face English 
sentences no matter howl! and they should be proper, and correct 
English sentences. 
   I chose the exercises of substitutions, transformations, and 
sentence combining in order to let the students understand how 
English sentences were created. I used eight class hours among 
fourteen to let the students get familiar with the many kinds of 
English sentences using behaviorists' technique; habit formation. I 
tried to implement lots of language input in order to let the students 
unconsciously grasp something of the language structure. From my 
point of view, just getting familiar with English sentences was 
enough.
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5. Process Approach & Focus on Form Method 
   If both process approach and focus on form method have flaws 
in themselves, why not combine the two approaches in the same 
writing course? Reid is already trying to apply two approaches in 
one writing course. We can see the case in the paper called "radical 
brainstormer and radical outliner." (Reid, 1984, p.529-533) 
   I tried to apply focus on form method first in my class, using 
eight of the fourteen class hours. Then I tried process approach to 
the teaching of nine paragraph writings, using four of the fourteen 
class hours. The aim was to extract good points from both of the 
approaches and to have the students benefited from them. I knew 
that process approach is greatly in fashion these days, but the 
situation did not allow me to jump  into process approach from the 
beginning, so I utilized focus on form method first to let the students 
have plenty of language input as the basis for the next approach. 
This idea of the combination of the two extreme approaches within 
the same writing course was born out of necessity, so to say, from the 
constraints of the classroom situation. 
   Through focus on form method, I wanted the students get used 
to writing the English alphabet by hand, writing the simple English 
sentences by hand, and memorizing simple English sentences, 
wished that they acquire something of the English language system 
unconsciously, or physically, so to say. 
   I found several good points in putting two approaches in the 
same writing course; 1) Students got interested in the various 
activities, 2) When the approach switched to process approach, 
students were highly motivated in writing, with some kind of 
confidence developed in strict focus on form method, 3) Students 
had no time to get bored and they had fun, 4) The procedure moved 
from strict input to free out put, which was ideal in language 
learning.
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6. Connecting Free Writing (Process Approach) to Speaking 
  Skill 
   In the latter half of my English writing course, the approach 
moves on to free writing using 1 process approach class hour. And 
then it goes on to speech presentation, thus combining both speaking 
and writing skills in the same one course. This is the whole language 
approach, advocating that training four skills of the language at the 
same time will facilitate language learning. The other two skills of 
reading and listening are also contained in my English writing course 
in various activities. 
   English speaking skill building was introduced into this writing 
course as the students made speech presentations using one class 
hour, thus getting the gentle, and friendly peer feedback. I also 
could check the student's writing ability and evaluate his/her course 
grade according to his/her speech presentation at one hearing. 
Speaking activity was introduced into the course partly for me to see 
the effect of the teaching technique, and also for the students to have 
excitement and joy. 
   Students chose one paragraph writing out of those that they had 
produced during the course, and wrote several drafts, revised, and 
edited until they are satisfied. Then they memorized the story. They 
had guidance on how to make speech presentations from me, such 
as; 1) eye contact, 2) fluency, 3)facial expressions, 4) material, 5) 
showing tools to the audience - pictures, postcards, things that they 
describe, etc. After getting ready for the presentation, students made 
presentations one after another in front of the class using the next 
class hour. This was an exciting moment. My worry was if the 
students would become stiff and tense too much, everything done for 
the students' excitement would become a mere nuisance. But 
surprisingly, all of the students performed very well, showing various 
emotions while making presentations. That was exciting for me, too. 
   I was impressed very much by the students' ability to 
communicate in English though their language ability was very low.
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They listened to the English speeches, and just by listening, they 
reacted to the presenter; laughed, clapped their hands, got surprised, 
chuckled, got serious, and everything. In short, the students were 
communicating in English during this one class hour presentation 
period. I noticed that this is the ability to communicate in English, 
and felt somehow embarrassed. 
   I have to admit that the content cannot be slighted. When 
English is spoken out, the importance of its content greatly emerges. 
This was the great discovery for me,  and, a good surprise for the 
students.
7. Conclusion 
   This paper contrasted two approaches in controversy; process 
approach and focus on form method. The advocates of both 
theories say that the opponent has its flaws. I have proposed to 
combine the two methods into one and to apply it in the writing 
course so that we could extract only good points from the two 
approaches. This decision was made also according to the 
constraints of my teaching situation. The students' language level was 
so low, etc. I introduced the whole language approach into the class 
by taking time to let the students make a speech presentation in front 
of the class to get the gentle, friendly peer feedback. Through 
conducting this classroom procedure, I have been convinced that 
communication, not the grammar, is the most important thing in 
language learning. 
   Now that I have conducted this classroom teaching procedure of 
a writing course, I hope that the students will maintain their high 
motivations towards communication in English, and would keep on 
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